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DIALOGICAL COMPETENCE OF A PERSON WITH DISABILITIES
IN INCLUSIVE EDUCATIONAL DIALOGUE

Abstract. In modern and classical pedagogy and psychology, a significant place is given to the problems of
subjectivity (lack of personality) and authenticity ("fictitiousness") of human life: the human personality, relation-
ships, activities and values. The authenticity is a problem of success, harmony of human life, subjective dialogue of a
person with himself and the world (meaningfulness of his being). In dialogue with another in an educational
situation, building an understanding of the world, a person simultaneously develops an understanding of himself. In
educational dialogue with each other, people test, explore, transform, coordinate different parts of their experience
that cannot be studied in other circumstances. The purpose of the research is to analyze the problems of dialogical
competence of a person with disabilities as a phenomenon of readiness and ability to build and develop semantic
relationships with oneself and the world in educational dialogue. The theoretical basis of the research is the analysis
and integration of data from various empirical and theoretical models of understanding a person's dialogical
competence in the context of subjectivity and reliability of his being in pedagogy and psychology. This competence
is a phenomenon of the readiness and ability of a person with disabilities to build and develop relationships with
oneself and with the world. The concept of dialogical competence implies an understanding of the processes and
learning outcomes as a phenomenon aimed at maintaining and developing a harmonious and authentic human
interaction with himself and the world. The study proposes a theoretical model of inclusive education aimed at the
formation and development of the participants' dialogue competence.

Keywords: inclusion, disability, dialogue, agency, psychological counseling, education.

Introduction. The inclusion of children with disabilities in the educational process will require
changes in the education system and schools. The creation of an inclusive learning environment should be
aimed at helping children, adolescents, youths and adults to learn and realize their potential. In educational
systems, it is necessary to apply personality-oriented technologies based on the flexibility of curricula and
programs, the selection of effective pedagogical techniques, teaching materials that stimulate development
and social adaptation. The principles of inclusion should be included in the training programs of the
ideology of teachers, social and medical workers, managers, etc. There is a need to identify barriers to
access to educational services, study the constraints in society in ensuring equal learning opportunities, as
well as identify resources to overcome barriers. This approach is associated with changes in the structures
and strategies of the education system, based on the belief that the school is designed to provide education
to all, without exception. The school will have to develop ways of training and education that should be
suitable for the needs of individual groups of students.

Teaching students with special educational needs requires the cooperation of a large number of
people, especially various specialists, professionals and parents. Few areas of pedagogy require such an e-
level of cooperation and teamwork as inclusive education, when general education teachers work in
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collaboration with special educators, doctors, assistants, and, of course, with parents. The methods of
cooperation in special and inclusive education can be different. They vary depending on the recom-
mendations that general education educators receive from special education educators and / or inclusion
coordinators (in the UK they are called Special Educational Needs Co-ordinator), and also depend on the
recommendations of multidisciplinary teams. they are applied directly in the practice of training, as well
as in the organization of interaction between a teacher and an assistant teacher or other auxiliary specialist,
as well as in conducting supervision [1].

The development of the subject as a person, partner and student or professional is always more
effective and fruitful in dialogue with other people [2; 3] Obviously, the dialogic competence of this
subject as a condition for being able to participate in a genuine, open-minded dialogue is of paramount
importance here. Dialogical competence, in turn, is associated with the ability and desire of a subject to be
himself or herself, to be real, to be the subject of his / her life, setting himself or herself and achieving
true, meaningful goals for him / her. Moreover, if in the formation and development of people who do not
have special needs and properties, for example, people who do not have disabilities, this point is partly
self-evident, then it is often ignored in relation to people with disabilities [4]. At the same time, inclusive
education and the inclusion doctrine itself set the task for psychologists, educators and other specialists of
understanding the ways of building and developing a dialogue between people with disabilities and people
without disabilities. They also set the task of fully developing people with disabilities, including self-
realization and self-actualization of an individual with SEN or HLO (special educational needs, limited
human health, health limited opportunities, atypical, people with disabilities, disabled people) as a person,
partner and student or professional [5].

The purpose of the study is to understand the dialogical competence of the individual as an indicator
of the preparedness and ability of people to build and develop relations with himself / herself and other
persons in inclusive dialogue.

Materials and Methods. The theoretical basis of the research is the analysis and integration of data
from various empirical and theoretical models of understanding the problems of the person's dialogical
competence of the person. The authors analyzed classical and modern studies of the subjectivity and
authenticity of a person in a helping and educational dialogue, although they do not touch on the bulk of
the problems of the development of people with disabilities. However, they address the problems of
human development in the dialogue as a whole. In these concepts, dialogic competence is considered as an
important component of human development: 1) becoming one's self, personality, partner and profes-
sional; 2) the development of supportive and educational relationships and practices in general. This
competence is a phenomenon of the readiness and ability of people with disabilities to build and develop
relationship with himself / herself and the world. This competence is realizing recommendations for
optimizing the processes and results of psychological counseling as a process aimed at supporting
harmonious and transparent communication of a person with yourself and with the world.

Results. There are numerous pedagogical and psychological-pedagogical studies of educational
dialogue, in which scientists distinguish its most diverse aspects, conditions, effects [6; 7; 8; 9; 10 and
others]. However, the internal context of the dialogue, its processes and mechanisms, including the
mechanisms of human development, becoming himself or herself, and self-transcendence, remain
undisclosed. One of their reasons is the disintegration of psychological, pedagogical and consultative-
psychotherapeutic dialogue models. Despite this, the modern practice of education, including inclusive
learning, requires such integration, understanding the mechanisms of development of the individual in the
dialogue. Similarly, advisory psychology also needs to enrich its understanding of dialogue, including
because the concept of "inclusion" goes far beyond the pedagogical relationship. Counseling and
psychotherapy can rightfully be called inclusion practices: they serve to teach and help people live
together, recognizing the importance and uniqueness of each other, recognizing each other's limitations
and opportunities, the right to mistakes and weaknesses, as well as the right to development and man’s
transcendence of himself /herself, circumstances, etc.

We need to consider the theories, which are relevant to our study but familiar to educators, e.g.
sociocultural theory of L.S. Vygotskiy and its modern undertake by G. Wells (“dialogic inquiry’’) and
other investigators,theories of sociocultural conditions of human development (starting with E. Erickson
and his followers) as well as constructivist and dialogical studiesof the educational dialogue and dialogical
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nature of human existence [10; 11; 12], based on the research of M.M.Bakhtin and modern philosophy of
language and psycholinguistics. All these directions of the studies are interconnected, postulating the
development of man as the development of his language in dialogue with significant others. This
development takes place in the process of achieving a state of “aesthetic exotopy”, in which a person
understands the world as it is in its wholeness [13].

Understanding, he or she does not bring anything into the world that would destroy this integrity,
authenticity and congruence. Understanding involves recognizing the subjectivity as agency of another. In
addition, as such, it requires the achievement of subjectivity from one who understands, and, at the same
time, is understood. Dialogical competence is an important criterion for the development of a person, his
ability to intersubjective comprehend himself and the world. Even when “constructing” the worlds inside
and outside himself, a person, in dialogue with another person, relies on several realities, several voices
correlated and correlated with them in the experience of aesthetic understanding of reality “as such”. This
process is the basis of comprehending existing knowledge and skills, and the basis of creating (co-
creation) of new knowledge and skills is in educational, advisory and other types of dialogue.

One way to understand the key role of dialogue in education is through re-visiting and re-thinking L.
Vygotskiy’s account of the zone of proximal development [14]. L. Vygotskiy describes that in the zone of
proximal development “there is a dialogic tension between the voice of a student’s spontaneously arising
understanding on the basis of their own experience and the voice of the teacher representing, according to
L. Vygotskiy, cultural knowledge, skills (competencies) and values” [10, p. 20].

“Entering into dialogue implies a kind of double-identity which often looks like an oscillation
between two identities” [5]. “Shared cultural knowledge is carried within dialogues some of which have
been going on for thousands of years... This is similar to the traditional view of education as the
transmission of cultural knowledge across generations. The main difference with a dialogic approach is
that knowledge should not simply be transmitted but should be taught as participation in an ongoing and
open-ended shared inquiry. Dialogues go on at many levels. As well as short-term face to face dialogues
there are long term cultural dialogues” [10, p. 24]. R. Wegerif wrote that "The learning that occurs in
education as a response to being called out by the other, whether conceptualized as a specific other
(Generalised Other or Infinite Other) is dialogic learning which means that it is always a creative
co-construction arising out of the tension of different voices held together in a relationship of proximity"
[10, p. 18)].

Perhaps E. Erikson’s theory of psychosocial development would be useful too: many researchers,
including E. Erickson, noted the sociocultural character of the human comprehension of oneself and the
world. He placed human development itself in the context of solving socially assigned tasks. Dialogue is
the essence and condition for the effectiveness of an advisory, that is, an assisting dialogue. Dialogue
allows a person to understand him or her, to distinguish "me" from "not-me."E. Erickson, developing the
theory of S. Freud, focused on the role of the ego, in particular, the progression of man as himself.
According to E. Erickson, the environment in which a person lives is crucial to ensure the growth of self-
awareness and identity. He believed that ego-identity allows each person to have a sense of individuality:
"Ego-identity, in its subjective aspect, is an awareness of the fact that the Self exists." However, he, like
the other researchers we mentioned, noted the similarity and continuity of ego synthesis methods and the
continuity of his meaning for others [15, p. 142]. He described the phenomena of "confusion in the role"-
"the inability to present you as a productive member of our society" [16, p. 143]. This inability to perceive
oneself as a productive member is a great danger; this can happen in adolescence, when looking for a
profession, as well as in other periods of the identity crisis. In his opinion, each person also needs to learn
how to keep the extremes of each particular life stage in tension with each other, without rejecting a single
one. Only when both extremes in the life challenge will be understood and accepted as necessary and
useful can we achieve the optimal quality of each stage of development.

The dialogue approach is based on the work of M.M. Bakhtin [11; 17, p. 155-157] and other theories
and approaches to understanding human interaction using language [18; 19].

Dialogue is a pedagogic method or procedure directed at learning, which tries to relate the proposals
made by the participants, with the aim that the end knowledge is enriched by the participation of all those
involved [13, p. 12)]. Dialogue should constitute the basic educational strategy to be used by teachers so
that students can acquire new knowledge, attitudes and behaviour in the classroom, by implementing
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reflexive processes about real values and needs of each man and women (as a person, as a partner and as a
professional or student. Dialogic way of teaching is in opposition to learning alone, and improves
relationships in the classroom and in the school. Modern research dialogical education as inclusive,
developing, motivating education is possibly more complicated than any other educational topic, as it is a
complex, diffuse, subject, open to many different potential interpretations. Investigating dialogue as an
educational method in inclusive education is complicated, because the subject is elusive and there is a
wide variety of conceptions related to it [20; 21; 22].

R. Alexander [23] applied the term “dialogic learning” in his model of dialogical pedagogy. In
addition to it, there is a large number of studies of dialogical pedagogy. The term “dialogical learning” is
used in modern science in very different ways [24; 25]. Researchers identify a number of basic
controversial issues about dialogue learning [26; 27]: the question of the form and functions of dialogical
discourse in education, the role of classroom culture as facilitating or inhibiting dialogue, including in the
context of inclusion, and the question of whether dialogue learning is a general pedagogical approach or
specific discursive practice [19; 23].

Some authors, such as Alvarez [18] and Navarro [28] hold that dialogue is the best way forward in
values education, since it serves:

(1) as a means, which implies that people are skilled in communicative exchanges and that we have
things to say (to each other);

(2) as an end, which assumes the category of a value, in the sense that dialogic situations are
preferred above situations that are violent or that upset harmonically social relations.

However, there are many various and very heterogeneous concepts that there is a pedagogical
dialogue / dialogue in the classroom. There are those who consider that dialogue exists in every classroom,
as there are conversations taking place in all classrooms. Others think that actual dialogues only occur in
those that meet certain criteria. There are also those who believe that differentiate between kinds of
pedagogic dialogue. Therefore, no unanimous view exists on the matter [18, p. 337]. Learning occurs
between people, on a collaborative and egalitarian basis, in a convivial, respectful atmosphere and a
climate of recognition (as a person, as a partner and as a professional or student) [18, p. 341]. Based on the
contributions of students (their experiences, their ideas, their attitudes, their context) a valuable space for
learning and discussion is promoted, as it serves to develop cohesion among students and encourages the
educational exercises and patterns of constructive action, awareness of personal feelings and the feelings
of others, developing sensitivity to interpersonal contexts, and acquire a sense of proportion regarding his
or her own needs and aspirations vis-a-vis those of others [28]. To do so, it is crucial to create time and
space in the classroom fo students to recreate their lives and reflect upon them freely. Dialogue enables
'non-infantilising' teaching to take place [18]. When education is approached dialogically, the purpose is
promoting in students’ qualities that would be desirable in full functioning personality: his or her agency.
To do so, largely, children must be treated as the people that they are, with an ability to think and express
opinions, disagree or change their minds, relations and lives. Dialogic methodologies can contribute
towards the generation of a rich educational context within the classroom.

In constructivist studies very important and productive is the idea of classroom talk as a problem-
oriented dialogue. In other words, an interactional configuration based on exchanges among students and
teachers that go beyond the predominantly monologic approaches of classroom talk. With all the many
studies of the dialogic aspect and educational technologies, with the variety of works devoted to inclusive
education, very few direct studies have been devoted to the problems of dialogue in the practice of
inclusion. In addition, existing studies focus mainly on technologies and other aspects external to the
person (as a subject of inclusive dialogue). They focus on the activities of teachers and student outcomes.
They focus on teacher performance and student performance. However, they do not focus on what
happens to the students and how this happens. Therefore, it is important to study the subjective aspects of
educational dialogue, processes and phenomena that are important for understanding how dialogue helps a
person with disabilities (and people without disabilities) to develop as a person, partner, student (and
future professional). Constructive social interactions and developing self-regulated learning (SRL) closely
linked. Among students is critically important to enable success in and beyond school. Dialogue enables
organization and maintenance constructive social interactions, including in the context of inclusion.
Inclusion presupposes both of these aspects: productive social relations (creating conditions for the full
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functioning and development of a person) and the subjectivity of students, including in the context of the
implementation of self-learning and self-regulatory learning.

Nevertheless, at present, the need for research, which not only indicates the productive features of
dialogic communication in education, but also explains the processes by which these functions have their
positive effects, is increasingly increasing [29]. By showing these gaps in current science we want to
demonstrate that nobody else has done what we are suggesting and what we are offering is important in
filling the identified. In addition, we mean to useful to show the local context, which study, stems from.
For example, modern Russian psychotherapists and teachers in Russian do not always and fully
understandthat dialogue with a significant other is a powerful tool for clients and students' personal,
interpersonal and professional development. That is why we need to include knowledge about dialogue,
about subjectivity (agency) in their professional education.

More detailed and multilayered ideas about the importance of dialogue and subjectivity in human life
are found in counseling psychology and psychotherapy [30; 31; 32; 33 and many others]. We consider it
important to pay special attention to the fact that even in educational and professional dialogue it is
important that any person feels himself / herself to be a person, so that he realizes himself / herself as a
subject, actor (agency).

The data from our interviews show that the least recognized goals of inclusion are: 1. the develop-
ment of students with disabilities and without disabilities as partners and 2. the development of students
with disabilities and without disabilities as students / clients or professionals. This suggests that the
subjects of the inclusive process have special difficulties in the sulfur of building long-term and
substantive (professional and educational) contacts. Most often, inclusion is perceived very superficially,
its capabilities and limitations associated with the problems of building and developing relationships
between people (intimate-personal and professional-business) remain poorly studied in both practical and
theoretical fields. It is often said that it is important to take into account the individuality of a person with
certain restrictions and characteristics, but such a parameter as “agency”, the ability and willingness to act
as the subject of activity and relations, does not develop, is not activated. It is not surprising that most of
the respondents in one way or another ignore the moments associated with the fact that people need
sincerity in a dialogue, allowing them to see the subject not only in themselves, but also in their partners,
giving them the opportunity to trust him and convey responsibility for his activities and, in part,
relationships with other people. Thus, inclusion is still an “external,” formal model of the reorganization
of human relationships. But in fact, it will work only then. when it becomes “internally”, when people see
each other as people, subjects, when people are sincere and ready for real - that is, transpersonal
relationships in the sphere of intimate-personal, and in the field of educational and professional contacts.

Discussion. Summarizing the considered models and concepts, we can say that in the dialogic
interaction in the practice of inclusion, one of the leading tasks is to achieve a person's state of subjectivity
(agency). Subjectivity means self-awareness and self-realization by the subject of his / her own activity,
including the activity of communication (dialogue). It also presupposes the existence of a formed dialogic
competence, including the understanding that the knowledge and skills of a person are intersubjective, that
new knowledge is born, and "old" knowledge is fully appropriated only in dialogue.

In education, an individual (as subject) is faced with the task of becoming a cultural subject: to bring
and preserve culture, as well as develop culture and develop along with culture. Dialogue is the
transpersonal relationship of people about significant situations and objects for them. These relationships
are formed and implemented in dialogue. They help to coordinate the self-actualization of an individual as
a member of a community, a subject of social relations, and the self-actualization of a person as an
"organismic integrity" [34], including a carrier of unique talents and intentions: "The man, who, being
really on the Way, falls upon hard times in the world will not, as a consequence, turn to that friend who
offers him refuge and comfort and encourages his old self to survive. Rather, he will seek out someone
who will faithfully and inexorably help him to risk himself, so that he may endure the suffering and pass
courageously through it. Only to the extent that man exposes himself over and over again to annihilation,
can that which is indestructible arise within him. In this lies the dignity of daring" [35, p. 56].

The dialogue thus reveals the level of human development as a level of his / her readiness and
aspiration for real, genuine interaction with the (internal and external) world [14; 36-46].

In the end we create the theoretical framework for our study. The "external" principles of inclusive
dialogue should be filled and complemented by numerous internal transformations:
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1) the individual (with and without restrictions) should be considered as an actor, a subject that
develops (the path is uneven and unequal) in three areas: personality, partner and professional;

2) the individual is able to develop when he is at risk of real relationships (sincere, agency),

3) the individual develops in dialogue with another person, if he is also ready to take the risk of being
himself/ herself, to develop, to be an actor, answering for himself / herself, his / her relations, his / her work.

A man or woman should be ready to accumulate experience and become more competent as a person,
as a partner and as a professional. Dialogical competence is the most important component of human
development in this context.

Thus, the modern inclusive model should be focused on the formation and formation of:

1) students with certain particularities and limitations and students “without special features” as
subjects who are ready for change and development, activity and experience;

2) as subjects of human relations: striving for sincerity, intimacy, acceptance;

3) as subjects of dialogue, parity and developing relations in which people become themselves and
transcend themselves.

This theoretical model for the development of agency of people with disabilities through increasing
their dialogical competence needs a collaborative effort of educators and psychological counsellors.

Conclusion. Studies of problems of dialogical competence as a measure of readiness and ability for
true relationships, interaction with other people as unique integrity and values, in modern psychology is
becoming more and more. However, the request for a study of the problems of true relationships is far
from being satisfactory. As we have shown in our work, this group of works includes studies of object,
phantom, and figurative relations in psychoanalysis. This also includes studies of the cognitive-behavioral
approach, noting the presence of multiple illusions, mistakes and myths in the behavior and cognitive
activity of a person. Agency (subjectivity) and the dialogic competence of an individual in an inclusive
dialogue are important conditions for both its capabilities and the development opportunities of its
participants. An individual with disabilities needs to feel like a subject of his / her own life, educational or
other activity. His or her agency is a condition for development, a condition for transcending the
limitations that society imposes on him and the features of his condition. The formation and development
of the dialogical competence of people with disabilities and people without disabilities helps them to enter
and develop a dialogue, and, in this dialogue, to develop their subjectivity (agency). The mission of
inclusive education mission is to improve the quality of life and achieve the full inclusion of people with
disabilities in all areas of society. Cooperating with state, commercial and non-profit organizations,
providing diverse and comprehensive services to people with disabilities, we contribute to: 1) changing
negative attitudes, overcoming stereotypes, physical and psychological barriers that exist in society in
relation to people with disabilities; 2) assisting people with disabilities and their families in acquiring the
skills and knowledge necessary for full participation in society and for gaining access to inclusive
education and employment; 3) improving the efficiency of public organizations of people with disabilities.
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WHKJIIO3UBTI BIJIIM BEPY JIMAJIOT BIHJAFBI
MYTEJEKTEPIIH JAOJIOT THIK KY3BIPETTLIITI

Annoranus. Kazipri xoHE KIaCCHUKAIBIK TEJarornka MEH ICHXOJIOTHSA aJaM eMIpiHiH CyOBEeKTHUBTLIIr
(>keke TYIFaHBIH 0OJMaybl) MEH IIBIHAWBLIBIFBI («OWIAH IIBIFAPYIIBUIBIKY): alaMHBIH JKeKke OachlHa, KapbIM-KaThI-
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HacTapblHa, KbI3METTEpl MEH KYHIBUIBIKTAPBIHA MaHBI3IbI OpbIH ananbl. LIIpIHAHBUIBIK HeMece LIBIHABIK Ipodiie-
Machl - OyJl COTTUIIK HpoOJieMachl, aJjaM OMIpiHIH YHJIECIMIUIIri, aqaMHbIH ©3IMEH XOHE OJIEeMMEH CYOBbeKTHBTI
JIMaJIorbl (OHBIH OOJMBICBIHBIH MOHJUIIT). BiiM Oepy arnaiblHIa €KIHIIICIMEH IHajorTa oJieM Typalibl TYCIHIK
KaJIBINTACcThIPa OTHIPHII, a1aM Oip yakbITTa ©31H TYCIHyAl JaMbiTajbl. bip-OipiMeH OiniM Oepy AuanorsiHaa axamiaap
03 TaxipubesnepiHiH Oacka >karjaiiapna 3eprreyre OOJIMalThIH opTypIIi OeJiKTepiH TeKcepeai, 3epTTeiini, TypJieH-
nipeni, yinectipeai. 3epTTeyIiH MakcaThl - MYMKIHJITI IIEKTEYJIi aJaMHBIH AUAJIOTTHIK KY3BIPETi MOCEIeNepiH OitiM
Oepy IUMaNoTbIHAA ©3iHE JKOHE QJIeMIe JeTeH MarbIHAIBIK KaTbIHACTAp/bl KYpyFa >KOHE JaMbITyFa JalbIHIBIK TIeH
KaOUIeTTUTIKTIH KYOBUIBICHI peTiHAE Tajnay. 3epTTey/iH TEOPUSUIBIK HETi31 - alaMHbIH AUAIOTTIK KY3bIPETiH CyObek-
TUBTLUTIK TI€H OHBIH OOJIMBICBIHBIH Oi7TiM MEH IICHUXOJIOTHSAAFBl CEHIMAUTITT KOHTEKCTIHAC TYCIHYIIH OpTYpIIi dMITH-
PUKAIBIK JKOHE TEOPHSUIBIK MOIEIBACPIHEH alIbIHFAH MAIMETTEPAl Taaay xoHe OipikTipy. by Ky3pipeT MyMKiHAIri
IIEKTEYIIi aJaMHBIH ©3IMeH JKOHE dJIEMMEH KaphIM-KaThIHAC OpPHATYFa JKOHE NaMBITyFa NalBIHABIFEI MCH KaOlTeTiHIH
KYOBUIBICHL. JIMAJIOTTBIK KY3BIPET TYXKBIPHIMIAMAchl OKBITYIBIH IpOLECTEpl MEH HOTIKENEpiH aJaMHBIH ©3IMeH
)KOHE olleMMEH YHieciMJl KoHe IIbIHAalbl e3apa OpeKeTTeCyiH CaKTayra KOHE JaMbITyFa OarbITTalIFaH KYOBUIBIC
perinzie TyciHyai Oinmipeni. 3eprrey OapbIChIHAA KATHICYIIBLIAP/BIH AUAIOITHIK KY3BIPETIH KAaJbINTACTBIPY MEH
JlaMbITyFa OaFbITTaIIFaH HMHKIIIO3UBTI OiiM Oepy/liH TEOPHUSUIBIK MOZIEJ] YChIHBIIFaH.
Tyiiin ce3mep:MHKIIIO3MS, MYT€IEKTIK, TMaJIoT, CYOBEKTHUBTLIIIK, ICUXOJIOTHSUIBIK KeHec Oepy, OiiniM Oepy.
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JUAJTOT'NYECKASI KOMIIETEHTHOCTD YEJIOBEKA C OB3
B UHKJIIO3UBHOM OBPA30OBATEJBHOM JINAJIOTE

AHHOTanusi. B coBpeMeHHON W KIACCHMYECKOW TeIaroruke W TMCUXOJIOTMH 3HAYUTEIIEHOE MECTO OTBOIUTCS
npobieMaM CyOBEKTHBHOCTH (OTCYTCTBHE JIMYHOCTH) M TOAIMHHOCTU («(PUKTUBHOCTH») YEJOBEUECKOH KHU3HU:
YeJI0OBEYECKON JINYHOCTH, B3aMMOOTHOILIEHHH, AEATEIFHOCTH M LeHHOocTeH. [Ipobiema MmoMIMHHOCTH WM ayTeH-
THYHOCTH - 3TO IpoOjeMa ycrexa, TapMOHHH YEIOBEYECKON KHU3HU, CyOBCKTHBHOTO JHAJOra YejIOBEKa C CaMUM
co00if 1 MUPOM (OCMBICIIEHHOCTh €ro ObITHs). B nuasnore ¢ apyrum B 0Opa3oBaTeNbHOW CHUTYallMH, BBICTpauBas
MMOHUMaHKE MHUPA, YSIIOBEK OJJHOBPEMEHHO pa3BUBACT MOHUMaHHUe caMoro cebs. B oOpa3zoBarenbHOM quanore IpyT ¢
JIPYTOM ITFOJM TECTHPYIOT, HUCCICAYIOT, TPAHCHOPMHUPYIOT, KOOPIUHHUPYIOT PAa3IMYHBIC YACTH CBOETO OIIBITA,
KOTOpBIC HEBO3MOXKHO H3YYUTh B JPYTUX OOCTOATENbCTBAX. Llemb mccienoBaHus - MPOaHATN3UPOBATH MPOOIEMBI
JTUATTOTUIECKOW KOMITETCHTHOCTH YeJIOBEKa C OTPAHWYCHHBIMH BO3MOXKHOCTSMH Kak (peHOMeHa TOTOBHOCTH H
CcrocoOHOCTH BBICTPAaWBaTh M PAa3BHBATh CMBICIIOBBIE OTHOWICHHUA ¢ OO0 M MHPOM B 00pa30BATEIHHOM JHAJIOTE.
Teoperndeckoil OCHOBOW WCCIIEOBAHUS SBISCTCS aHANM3 W WHTETPAMs JaHHBIX PA3TUIHBIX SMIHPUICCKUX U
TEOPETHUYECKUX MOJIeNIeHl MOHNMAaHHUA JUAIOTHYECKON KOMIIETEHTHOCTH YeJIOBEKa B KOHTEKCTE CYOBEKTHBHOCTH U
JIOCTOBEPHOCTH €ro OBITHS B TIENAarorMKe W MCUXOJOTHH. JTa KOMIIETCHIUS SBJsieTcss (PEeHOMEHOM TOTOBHOCTH H
CIIOCOOHOCTH YEIIOBEKA C OrPaHMYCHHBIMH BO3MOKHOCTSIMH CTPOMTH M Pa3BUBATh OTHOILICHHS C COOOM M C MHPOM.
HOﬂy‘ieHHble peSyJ’ILTaTI)I. HOHSITI/le ,unanornqecxoﬁ KOMIICTCHTHOCTHU no,upasyMeBaeT IIOHUMAHHUEC npoueccos nu
pe3yabTaToB 00yueHHs] Kak (DeHOMEHA, HANpPABJICHHOTO Ha TMOJJCPKAHUE M PAa3BUTHE TAPMOHUYHOTO W ayTCH-
TUYHOTO B3aMMOJCHCTBHS YeJOBEeKa C caMuM co0oil W ¢ MupoM. B ucciemoBaHuu mpenaractcs TEOpETHUSCKas
MOJIe)Ib MHKIIFO3MBHOTO OOpa30BaHWs, HANpaBICHHAS Ha ()OPMHPOBAHUEC W PA3BHTHC TUAJIOTHYCCKOW KOMITETCHT-
HOCTH YYaCTHUKOB.

KiroueBbie ¢10Ba: MHKITIO3WS, HHBATHIHOCTD, JIAAIOT, CyOBEKTHOCTbD, IICHXOJIOTUIECKOS KOHCYJIBTUPOBAHHE,
oOpaszoBaHue.
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