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Abstract. The article presents the author's concept of the Kazakh ethno-pedagogy. Devoted to disclosing
theoretical and methodological foundations of ethno-pedagogy and Kazakh ethno-pedagogy, clarification and
habituation, edification, beliefs, promotion and encouragement.

Introduction

Pedagogy as a science that covers the whole education sector, in accordance with the natural level
approach by dividing a single educational system can also be divided into subregions. Therefore, in the
scientific and practical handling are commonly used terms such as pre-school pedagogy, pedagogy of
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secondary school, teaching primary vocational, secondary and higher vocational education, education of
adult education, and so on. D. Under the pedagogy of vocational education, or (using the most common
concept) under the "Professional pedagogy" shall mean a theoretical and practice-oriented scientific
knowledge, which applies to the whole system of training of all persons, regardless of age, level of prior
education, objects, nature and profile of employment and occupation [1].

Each person will sooner or later have to be determined in their profession or specialty. The current
division of labor, objectively requires the training of future workers and experts on thousands of trades
and professions, each of which has its own specifics. It is clear that such a variety of types of work,
professional activities significantly complicates the problem of scientific substantiation of training and
development of students at all stages of professional formation of the person. Elements of such a
formation visible from the very first steps of initiation the child to the world around him. Even at the level
of initial knowledge and skills, which takes possession of the child in the family, preschool educational
institutions, in secondary school, there are "beginnings" of various professional components, "embryo" of
the future work of man, no matter in what area socially useful work in the future he will have to realize
their individual interests and abilities.

Main part. This fact makes a fundamentally new way to assess the role and place of professional
pedagogy in the general system of knowledge about the formation of the human person. It is necessary to
overcome the still prevailing idea of vocational pedagogy as certain purely applied knowledge system
designed to serve exclusively the formation of a professional on his final stage, when it is important to
bring to the desired perfection purely professional skills or professional worker of a profile. Such a
"narrow" view of the status of professional pedagogy, remaining necessary, can not be sufficient, though,
of course, does not lose its enduring significance in itself. It is imperative therefore, if we are really
concerned about finding a priority strategy of development of vocational education and vocational
pedagogy, refer to filo-sofsko-methodological level substantiate the status of vocational pedagogy,
consider the most common conditions to increase the efficiency and effectiveness of the disciplines that
underlie all others more specific and concrete problems of vocational education[2]. The phrase "the
philosophical and methodological basis" as used by us, is not quite> usual. More often than not strictly
limited to the consideration of methodological problems, giving methodological knowledge primarily
normative nature of knowledge, indicating as how to act to achieve the desired (regulatory defined) results
in the theory and practice of education.

Of course, for pedagogy in general and for professional pedagogy in particular, such a normative
knowledge is essential because it is directly related to the technological, practice-oriented, ultimately,
methodical settings appropriate organization of educational process. But as you know, "the knowledge of
the proper" should be preceded by "knowledge of the essence" of quality, the essential features of the
objects to be included in the regulatory area. That is why, before you answer the question of "how" should
act in a particular teaching situation, it is necessary to have the fullest possible understanding of the
"what" is the appropriate objects are pedagogical management. Knowledge is of the essence involves a
comprehensive, systematic, multidisciplinary study of the phenomena and objects of pedagogical reality,
singling out the most general invariant parameters and characteristics that reflect the characteristics of the
considered phenomena and processes. This means that in spite of the variability of the educational system,
particularly evident in the field of vocational education based on high-level mnogo-obraziya core
subsystems of the "big" of the system, it is extremely important to highlight the fundamental, general
properties of the system. It is these properties that determine their knowledge of the important - approach
to solving related problems, regardless of those or other private oso-bennostey specific educational
subsystem. It is no accident in recent years, increasing attention is paid to the development of philosophy
of education - integrative, interdisciplinary scientific knowledge that gives a holistic view of the nature
and character of the most common problems obrazova-telnyh. It can be assumed that vocational education
will sooner or later come into the area of philosophical and educational foundation. The first step in this
direction could be the synthesis of already accumulated knowledge of being and proper system of
vocational education that is purposeful formation of philosophical and methodological knowledge. It is
important to note that despite the apparent "pure” theoretical nature, and even a certain percentage of
scholasticism in these arguments, they allow to go on a fundamentally new vision not only theoretical but
also practical, applied problems of vocational pedagogy. It is well known - "there is nothing more
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practical than a good theory ..." So any kind were practical recommendations, they must rest on a solid
theoretical foundation. Otherwise, do not avoid subjectivity, leading to more far still persisting in
education psevdonovatorstvu and uncontrollable elements chaotic psevdotvorchestva. [3]. (*
Determination of the status of vocational pedagogy as a full-fledged science suggests a clear definition of
its object and subject

As is known, the object of a science - this is an area of reality, is the set of real processes and
phenomena, which is aimed at the study of this area of scientific knowledge. The object of science is
usually a fairly broad scope of reality, which, due to their complexity and diversity, allows and even
demands "complicity" in the justification for the different sciences. One science may not be enough for a
comprehensive study, study and, especially, forecasting the development of the corresponding complex
object. That is why the plan pe-redny modern philosophy and methodology of science and research in
favor of interdisciplinary problem, integrative, systematic approach to the study of the complex and
multifaceted nature of any object, regardless of whether it is natural or human, social sciences. But the
need " integrative interaction of science does not mean the suppression of the specifics of functioning and
independent status of each individual science. On the contrary, in the course of this interaction more fully
manifest the properties of a science, most visibly reviewed its role and place in the system of
interdisciplinary scientific research. This means that every science must have its specific "object" of
research, its aspect certainty, your perspective on this or hhofo complex object. In other words, "subject of
science" - is the party (or parties) the object of which focused on the study of relevant case studies in this
particular field of scientific znaniy.Eti general philosophical and methodological principles studied
modern history of science, can be extended to any science, including the professional pedagogy. We
consider these issues in more detail. Professional pedagogy can and should be viewed as a system of
multidisciplinary scientific knowledge rather "a wide range" is not reducible only to very specific, narrow
profile training of workers and specialists on a particular profession or specialty. Ideas, methods and
approaches developed in the professional pedagogy, can and should "permeate™ substantially all the steps,
all the links in a single educational system, or as they say now - a unified system of continuous education.
This feature professional pedagogy caused by the nature of each person climbing the "ladder" formation of
his personality. This "staircase” can be represented as a series of human movement to ever higher
achievements in their educational level, the following steps; | - elementary level and achieve functional
literacy, when available, the minimum required level formed the original knowledge, skills and abilities,
philosophical and behavioral personality traits required for subsequent wider and deeper education;

- Reach a common level of education, in which a person acquires the necessary and sufficient
knowledge about the world around him and takes possession of the most common ways of activity (skills,
abilities), aimed at the knowledge and the transformation of various objects deystvi-telnosti;

- Level of professional competence, coupled with the formation on the basis of the general education
of professionally significant for the individual and the community qualities that enable a person to fully
realize themselves in specific types of work, corresponding to socially necessary division of labor and
market mechanisms to stimulate the most productive and competitive functioning of the employee of the a
qualification and profile;

- Stage of mastering the widely understood culture where people are not only aware of those material
and spiritual values, which left him a legacy of previous generations, but also is able to adequately assess
their personal involvement in the development of society, to contribute to the continuous culture-process
as the own society, so and civilization as a whole;

- Stage of formation of individual personality mentality - the sustained, deep foundations of attitude,
outlook and behavior that give the property a unique personality originality combined with openness to the
continuous enrichment of their own values, and mental capacity for full self-realization in the mental
spiritual space of humanity. Thus, the scheme of man's ascent to ever higher individual-personal cultural
and educational acquisitions can be represented as follows: literacy (general and functional) - education -
professional competence - Culture - mentality. With all the conventions of separation of these steps and
inevitable - STI natural interpenetration of various stages of formation of the person, this scheme allows
you to systematically and holistically represent the process of personality development, and hence the
process of educational support such development. Strictly speaking, this is the scheme, reflecting in the
most generalized form of philosophical and educational view of the role and the place of education in a
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meaningful personal-creative process makes it possible to highlight the educational values, priorities and
objectives for the functioning of each level of education, contributes to these objectives and
preem-stvennosti finding means to achieve them on the basis of specially selected contents, methods and
organizational forms of education (educational and developmental) activities at each stage[4].

Organic relationship outlined above steps and stages to specify the most important features of the
education sector and, ultimately, determine the status of vocational pedagogy as a science. First of all, pay
attention to the integrity and unity of the educational system. These parameters become apparent if one
considers that whatever the shortcomings in the individual components, regardless of their level and
profile immediately affect the properties and performance of the overall system. For example, gaps in
literacy negatively manifested at the stage of general knowledge and skills. The weakness of a
comprehensive framework does not allow to count on the optimal functioning of any subsequent stages of
vocational education. Without full mastery of a particular profession or specialty can hardly imagine a
truly civilized man. [5]. Finally, without the effective functioning of all previous stages of education can
not count on the successful formation of the mental qualities of the person - the basis of his world view,
outlook and behavior. All phases and links in education are interrelated. That is why the sphere of
education and represents a system. And the system (in the language of cybernetics) "big" as in its
composition has a sufficiently large and dynamic set of lower-level subsystems that reflect the variety of
profile-level educational activities.

It is essential in this regard stated: vocational education, on the one hand, is a completely
independent, autonomous subsystem of education. And on the other - the ideas and methods of vocational
education can not be isolated from all other subsystems of education, because in each of them, starting
with the family and pre-school education to sustained lifelong adult education, there are components of
professional orientation. Such components are viewed on almost all levels of education, regardless of
whether it's initial job skills of the child, the student professional orientation, the formation of the
necessary substantial and procedural blocks the formation of professional special (professional) the
components of the widely understood culture or mentality of the person [6].

This implies at least two fundamental philosophical and theoretical situation is extremely important
for understanding the status of vocational pedagogy as a science. First, the object of vocational pedagogy
is not only the relatively narrow scope of special (professional) training of human labor, but also the entire
integrated system of education. Secondly, this sector for obvious reasons can not be the subject only of
professional pedagogy. In fact, the education sector is the object of attention and application of many social,
natural and technical sciences, even as it is difficult to imagine that the scientific substantiation of a holistic
education system to dispense with a separate influence. And most importantly - without interdisciplinary
interaction, synthesis of economics, sociology, history, philosophy, science of science, different branches of
knowledge about nature, engineering and technology, the whole complex of the human sciences and the
formation of personality - pedagogy, physiology, psychology, medicine, and so on. D. This integrative
interaction of professional pedagogy as a science should find its rightful place, its "face", to take its "niche" for
the most effective performance of their own specific functions. This means that, along with the knowledge of a
generalized, holistic object of their research studies and vocational pedagogy should realize and its specific
object, its own destiny. But what exactly is the subject of professional pedagogy? At that, the decision which
problem should be directed efforts of teachers and researchers, and trainers, teachers and practitioners? For a
reasonable answer to these questions need to pay attention to the fact that the teaching activity as such has two
main aspects. On the one hand, it is purely practical activities related to the daily educational work of the
teacher-practice teacher. The key word that characterizes this type of activity - the process. It is in the process
of mutual work of teachers and students and to solve the main problem of education - their training and
development, mastering each of them with the knowledge, skills and abilities, philosophical and behavioral
characteristics of the individual. The task of pedagogy - to make the process more efficient and the quality of
education is highest. It is natural, therefore, that the subject of pedagogy as a science, primarily serves the
process of formation, its "technological equipment” that is, the specific methods, means and organizational
forms of training and development of students, which contribute to the achievement of the expected results of
education [7].

It is not difficult to conclude in this regard that the subject of vocational pedagogy is the formation of
professional and personal qualities relevant to the specific characteristics of vocational education of a level

—— 146 ——




ISSN 1991-3494 Me 6. 2015

and profile. But is it a purely procedural vision and definition of the subject of pedagogy in general, and
vocational pedagogy in particular? No sufficient. There is another genre of pedagogical activity, it is not
less important than the procedural genre. After a little analogy of the teacher-practice activity with the
performing musician. And in fact, and in another case, a very important personal qualities of the man, his
art to solve creative problems related his performing skills. But even the most highly talented and
professionally trained virtuoso Executive, whether a musician or a teacher, you need a score of his
practice. Musicians (despite the importance of creative improvisation) necessary score of a musical work,
which was previously prepared in their no less creative, but genre other activities muzykant- composer.
Teacher-practice, even the most gifted and creative needed curriculum, curriculum, pre-designed and
properly informed instructional materials, which are designated for education at one level or another, the
content voz-mozhnye methods, means and organizational forms [8].

In other words, the process of education (as the stage of the traffic from the target to the result)
should be preceded by a thorough theoretical and methodical development of the upcoming educational
activities. That system, as it should be presented in their relationship all the components of the "scores" of
future activities pedagoga- practice: relevant educational standards, content, methods, means and
organizational forms of training and development of students.

Of course, such a system can not be too "hard", it must give the mainly forthcoming guidance pedagogical
process odredelyat priorities and the most effective techniques to achieve the goals of education. And, of
course, experienced and truly creative teacher-practitioners should be given the maximum possible "degree of
freedom™ to implement its pedagogical art pedagogical skills. It should have a right to their own path in this art,
in its vision of how to achieve its goals. But prin-tsipialnom plan educational system does not assume
personalization. It must be calculated on the feasibility of all practicing teachers, regardless of their experience,
talent, purely personal qualities, etc. Otherwise, as in music, it can not avoid the transformation of the creative
process opas—nosti implementation of a score system in the "cacophonous” chaotic improvisation, bordering
the basic arbitrariness and anarchy always unproductive[9].

Summary and Conclusions. Thus, in pedagogy, in addition to the genre of practical teaching
activities, there is a multi-faceted genre (research, methodological) activities for the design and
construction of pedagogical systems, on justification, above all, the objectives and content of education,
which, in turn, create prerequisites for informed choice of methods, means and forms of organization of
educational activities. In view of the subject of professional pedagogy becomes a two-pronged, two-
pronged in nature: pedagogi—chesky process of forming the required professional qualities of the person
and the educational system, defining the targets, content and proper procedure (process) components of
the formation.

It should be emphasized that the process of teaching and educational system are organically linked to
each other. It is impossible to imagine that the teachers-researchers and methodologists were able to
"construct” a workable and effective system of vocational prepare students apart from the specific
implementation of this system in the actual process of the training taking into account the specific
characteristics of pupils and students, the real training and material and production base of educational
institutions of a type of professional qualifications of teachers, etc.

REFERENCES

[1] Gadamer H.-G. Truth and Method (Foundations of philosophical hermeneutics). Moscow, 1988, 480s.

[2]. GWF Hegel Philosophical propaedeutics // Works of different years. In two volumes. V.2. Moscow, 1971,630p.

[3]. GWF Hegel Preface to the Second Edition // Science of Logic. In 3 volumes. T. 1. Moscow, 501 p.

[4]. Kasimdzhanov A., Kelbuganov On the culture of thinking. Moscow, 1981, 128 p.

[5]. Moldabekov Zh. New guidance on training and education // Concept of education: historical and philosophical and
methodological aspects. Almaty, KazPI them. Abaya, 1989, pp 214-219.

[6]. Mukhashev Z./ Experience disciplinary philosophy. Almaty, 1996, 222c.

[7]. Philosophy of Education for the XXI century. Moscow, 1992, 360.

[8]. Rozov N..Philosophy of Education in Russia: the danger of the formation and development prospects // Alsha Maleg,
1993, Nel, S.21-29

[9]. Zhurinov M. Education reform as a major factor of modernization of Kazakhstan // Problems of education strategies
Kazakh society in the XXI century. Almaty, 1997, pp 117- 126.

KacinTik 0is1iM Oepy nmeaarorukacbiHbig punocousaIbIK KIHe daicTeMeik Heriaepi
Anuzoaesa JI.2K. LloiioexoBa A.JK.

— 47—




Becmnux Hayuonanvnoii axademuu nayx Pecnyoruxu Kazaxcman

Ka3ak ¥JaTTBhIK arpapibIk yHuBepceureti, AiiMatsl, Kazaxcran
C. K. AcpenausipoB aTbinaarbl Kazak YJITThIK MeAMIUHANBIK YHUBepcuTeTi, Aimatsl, Kazaxcran
amk.dimed@mail.ru
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AnHorammsi: Makamama — kocinTik OuriM Oepy memarorukachl (GHIOCOQUSIBIK JKOHE OMICTEMENiK apHaibl Tocimi
kepcetinred. Kocintik OutiM Oepy meaarorukachl acThIHIAA €HOCK KOHE JKYMBICIICH KaMTy , OapiiblK aaaMaaplblH , JKachblHa
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JKOHE MPAKTUKAJBIK-OaFAapiIaHFaH FhUIBIMH OUTIMAEpl , TYCIHY Kepexk .

Dui10co0PCKO-METO1010THYECKHE OCHOBBI Nearoruku nNpogeccuoHaIbHOro 00pa3oBaHus
Anunzoaesa JI.)K. Illoii6exoBa A.7K.
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AnHoTanms. B crathe mokaszaH (puiIoco(CKo-MeTOIONOTHIECKUiI OCOOBI MOAXOJ IMEAAaroTHKH B MPO(ECcCHOHATBHOM
obpazoBanuu. [lox memarormkoil mpoeCCHOHABFHOTO OOpa30BaHMA CIIEAYEeT MOHMMATh TAaKyI0 OOJIACTh TEOPETHYECKOTO H
MIPAaKTHKO-OPUEHTHPOBAHHOTO HAYYHOTO 3HAHMS, KOTOPOE PACIPOCTPAHAETCS HA BCIO CUCTEMY IPO(ecCHOHaTbHON MOATOTOBKH
YeJI0BeKa, He3aBUCHMO OT €T0 BO3PACTa, YPOBHS MPEAIIECTBYIOMIET0 00pa3oBaHus, 00BEKTOB, XapaKkTepa U MPoQHIL TPYAOBOH 1
po(eCCHOHAIBHOMN IeSATENbHOCTH.
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